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Abstract

This qualitative investigation explored the social and academic experiences of socially
anxious adolescents and young adults in Portugal and the US as they lived through the
restrictions imposed by the COVID-19 pandemic. Participants were 10 Portuguese
adolescents (mean age = 16.9 years; 50% female) and 7 young adults in the US (mean
age = 19.67 years; 71% female; racially/ethnically diverse). Participants completed
a semi-structured interview evaluating how the pandemic and social restrictions
impacted social anxiety symptoms and associated functional impairment in social
and academic domains. Thematic analysis was used to categorize responses across
developmental stages and countries. Findings show consistent patterns across cultures,
with symptoms of SAD extending to virtual contexts. Participants reported avoidance
behaviors that were reinforced by social distancing mandates and declines in academic
engagement during remote learning. Anticipatory anxiety about the return to normal
social routines was also evident. Schools should be aware of the impact of social
confinement on socially anxious students as they return to in person school schedules
and social demands.

Keywords: Social anxiety, Social isolation, Academic impairment

Resumen

Esta investigacién cualitativa explord las experiencias sociales y académicas de
adolescentes y adultos jévenes con ansiedad social en Portugal y Estados Unidos
mientras vivian las restricciones impuestas por la pandemia COVID-19. Los
participantes fueron 10 adolescentes portugueses (media de edad = 16,9 afios; 50%
mujeres) y 7 adultos jévenes en los Estados Unidos (media de edad = 19,67 anos;
71% mujeres; racialmente/étnicamente diversas). Los participantes completaron una
entrevista semiestructurada en la que evaluaron cdmo la pandemia y las restricciones
sociales impactaron los sintomas de ansiedad social y el deterioro funcional asociado
en los 4mbitos social y académico. Se utilizé el andlisis temdtico para clasificar las
respuestas en las distintas etapas de desarrollo y paises. Los hallazgos muestran patrones
consistentes entre culturas, con sintomas de TAE extendiéndose a contextos virtuales.
Los participantes reportaron comportamientos de evitacion que fueron reforzados por
mandatos de distanciamiento social y disminuciones en el compromiso académico
durante el aprendizaje remoto. La ansiedad anticipatoria sobre el retorno a las rutinas
sociales normales también fue evidente. Las escuelas deben ser conscientes del impacto
del confinamiento social en los estudiantes socialmente ansiosos a medida que regresan
a los horarios escolares en persona y las demandas sociales.

Palabras clave: Ansiedad social, Aislamiento social, Deterioro académico.

Social anxiety disorder (SAD) is a debilitating psychological condition characterized by
an intense fear of negative evaluation (La Greca & Stone, 1993). Adolescents with SAD
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typically avoid social and performance situations or endure them with extreme distress,
leading to pervasive impairment in interpersonal contexts (Beesdo-Baum et al., 2012). Its
peak onset is adolescence, with 10% of teenagers meeting diagnostic criteria and about 90%
of cases emerging during this period (Merikangas et al., 2010). Occurring worldwide, SAD
is an international public health issue that begins at a critical time for social and academic

growth (Jefferies & Ungar, 2020).

As the majority of feared situations occur at school, it is an especially challenging setting
for youth with SAD (Masia Warner et al., 2016). The social avoidance characteristic of
SAD restricts involvement in school activities and undermines class performance (Ranta et
al., 2013). In fact, nearly 90% of youth with SAD report that their education is negatively
impacted by anxiety (Gren-Landell et al., 2009). Thus, those with SAD have an increased
likelihood of failing classes and dropping out of school (Stein & Kean, 2000; Vilaplana-
Perez et al., 2021).

SAD symptoms also influence performance in post-secondary education, as students
often have difficulty adjusting to the increased demands of college life (Hjeltnes et al., 2016;
Russell & Topham, 2012). For example, one study of 1,073 Canadian college students found
that greater social anxiety was related to less communication with instructors, classroom
engagement, and school satisfaction (Archbell & Coplan, 2021). Consistent results were
found in another study of 787 university students in the UK (Russell & Topham, 2012).
Not surprisingly, SAD in emerging adults is associated with lower grades, compromised
educational attainment, and greater absenteeism (Brook & Willoughby, 2015; Strahan,
2003; Urani et al., 2003).

COVID-19 and Social Anxiety

In March of 2020, the World Health Organization categorized COVID-19 as a global
pandemic, resulting in drastic changes in how people interact, communicate, and learn. Initial
work on the impact of COVID-19 on mental health suggests that individuals were negatively
affected, especially those with pre-existing mental health conditions (Hawes et al., 2021). One
meta-analysis including 29 studies of over 80,000 participants internationally found that the
prevalence of youth with clinically elevated anxiety doubled (Racine et al., 2021). This pattern
of deteriorating mental health has also been documented in emerging adults (i.e., individuals
in their late teens/early-mid 20s; Arnett, 2007; Reyes-Portillo et al., 2022).

Less work has specifically examined how socially anxious youth have fared. Based on
the nature of SAD, and its connection to social isolation and depression, there is particular
concern about negative consequences for this population. The few studies exploring
social anxiety have mixed findings. A longitudinal study of children and adolescents in
the US (aged 10-16 years at Time 1 and 12-18 years at Time 2) showed that home
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confinement was associated with decreased social anxiety and increased generalized anxiety
during the pandemic (Hawes et al., 2021). However, a sample of adults in Germany
with self-reported SAD found no change in pandemic distress (Bendau et al., 2021).
Finally, three studies of adults in the US indicated that pre-pandemic SAD symptoms
were associated with greater pandemic distress (Buckner et al., 2021; Ho & Moscovitch,
2022; Samantaray et al., 2022). Only one was exclusively focused on a sample with an
SAD diagnosis (Samantaray et al., 2022).

The Current Study

Most information regarding the impact of the pandemic on mental health has relied
on quantitative self-report data of psychological symptoms in general samples. Less work
has investigated how the pandemic has affected adolescents and young adults with SAD, a
population at heightened risk for negative adjustment especially as social restrictions end.
This qualitative study explored how the pandemic affected socially anxious adolescents
and young adults in Portugal and the United States, respectively. Because the pandemic
disrupted education with most secondary schools and colleges/universities transitioning to
remote instruction, the pandemic’s impact on educational experiences was also explored.

METHOD

Participants were composed of two samples: 1) adolescents in Portugal and 2) young
adults in the US. Prior to participating, individuals were screened to determine whether
they met inclusionary criteria of having clinically significant SAD. Below is a description of
the recruitment and screening process for each sample.

Screening and participants

Sample 1

Participants were adolescents recruited from a larger research project, “Changing the
course of social anxiety in adolescence: What works, why, and for whom.” Six hundred and
eighty participants were screened for eligibility using the Social Anxiety Scale for Adolescents
(SAS-A, La Greca & Lopez, 1998; Portuguese version, Cunha et al., 2004). Adolescents
scoring above the normative mean (7= 129) participated in a follow up diagnostic interview
using the Mini-International Neuropsychiatric Interview for Children and Adolescents
(MINI-KID; Sheehan et al., 1998). Of those, 56 received a primary diagnosis of SAD. Each
one was individually contacted to take part in the current study. The first five girls and first

five boys who agreed to participate were included in the final sample. Mean age was 16.9
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(SD = 0.57; range = 16 to 18 years) and participants were in the 10" (2 = 3) and 11 (n =
7) grades. The mean SAS-A score was 69.20 (SD = 10.34, range = 64-82).

Sample 2

Participants were undergraduate students recruited from a larger study (n= 575)
investigating stress and anxiety at a large public university in the United States. Participants
completed the social anxiety subscale of the Screen for Adult Anxiety Related Disorders
(SCAARED; Angulo et al., 2017) and were asked to provide consent to be contacted about
the current investigation if their SAD score was above the clinical cutoff of 7. One hundred
and seven students with elevated SAD provided consent and were asked to participate in
a diagnostic interview. Of those, 23 individuals (21.5%) responded and participated in
the Social Phobia module of the Mini-International Neuropsychiatric Interview (MINI;
Sheehan et. al., 1998). Seven students who met at least subthreshold diagnostic criteria were
invited to participate in the qualitative interview. The final sample included two males and
five female and were racially/ethnically diverse (57.14% White; 14.3% Black and 28.6%
Biracial), with a mean age of 19.57 years (SD = 1.51). Their mean SAD score was 12.14
(SD = 1.8).

Measures
COVID-19 Social Anxiety Qualitative Interview (CSAQL; Vagos et al.,
2021).

Participants across samples that met inclusionary criteria completed a semi-structured
interview developed by three researchers (Vagos, Ganho-Avila and Lima) with experience
in social anxiety. The CSAQI assessed the impact of pandemic restrictions on social anxiety
symptoms and experiences. Six open-ended questions assessed: 1) changes in how adolescents
contacted others during social restrictions; 2) experiences regarding the use of different
communication channels; 3) changes in self-representations; 4) changes in SAD symptoms
from pre-pandemic; 5) experiences with social distancing and safety measures; and 6)
generalized anxiety. The CSAQI was developed in Portuguese and translated for us with the
United States sample. In addition, for the US sample, questions about remote learning were
added to capture the experiences of college students at the time of the interview.

Procedures

Qualitative interviews for the Portuguese sample were conducted in November 2020.
Adolescents in Portugal had returned to schools for about two months following a lockdown
period. CSAQI interviews were conducted virtually by two masters-level clinicians, and
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lasted from 29 to 85 minutes (M = 52.8). Interviews with the US sample were conducted
between June and August of 2021. The US was no longer in lockdown, but all college
courses were remote and social distancing was required. Interviews were conducted virtually
by senior psychologists and doctoral students, and lasted an average of 44 minutes (range=
35-60 minutes). All interviews were recorded and transcribed for coding.

Qualitative Analysis Procedures

Thematic analysis was utilized to identify interview themes across samples. Following a
process recommended by Braun and Clark (20006), a series of iterative steps were used. First,
the research team reviewed transcripts and developed initial codes. After applying the initial
codes, transcripts were reviewed again, revising as needed. Codes were then combined to
identify themes. Finally, the identified themes were reviewed in tandem with the coded text
and definitions were further refined and entered into the coding manual (Braun & Clark,
2006). Table 1 includes the final themes and definitions. The coding manual was developed
in collaboration with researchers across locations to ensure that identified themes were
applicable to both samples. Research teams met weekly to discuss any coding disagreements,

which were resolved via consensus.

RESULTS

Themes identified in the interviews and participant quotes that represent each of the
themes are presented Table 1'. Quotes were selected based on how well they captured the

most common responses from the interviews.

A. Changes in the Nature of Social Interactions.

Portuguese Sample. Most participants (90%) reported that they had fewer and lower
quality interactions during and after confinement (A1:P2; A2:P1 A3:P7). Though 60% of
participants said that they did not initiate contact with others during or after the lockdown,
the remaining 40% noted that the confinement helped them to nurture existing peer
relationships.

US Sample. All participants reported greater social isolation, more virtual communication
(e.g., texting, social media) and reduced in-person socialization (A4:P6; A5:P5). Over

1 Representative quotes from the table are presented in text by the code letter (e.g., A= Changes in Nature
of Social Interactions), followed by the quote number in the table (e.g., 1= first quote presented) and the
participant number. For example, A1:P2 means that this is the first quote in the table for the theme A=
Changes in the Nature of Social Interactions and that it was said by participant number 2.
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half of participants reported that their social interactions were more purposeful during
the pandemic (A6:P3), with four participants (57%) noting that they used this time to
prioritize the relationships that were most meaningful to them.

B. Changes in Social Anxiety Symptoms

Portuguese Sample. Seventy percent of participants reported greater symptoms of SAD,
which extended to online contexts, including fear of judgment (100%), somatic symptoms
(80%), avoidance of social interactions (90%), and post-event processing (80%; B1:P8).
Seventy percent of students expressed that avoidance helped to reduce anxiety (B2:P10).
Most participants (70%) described significant anticipatory anxiety surrounding in-person
interactions, with 60% of youth reporting they felt out of practice and needed to relearn
how to socialize (B3:P6).

US Sample. SAD symptoms increased for most participants (n = 6, 86%) despite social
demands being reduced and interactions being mostly virtual (B4:P6). Fears central to
SAD remained present in online interactions, including fear of judgment (100%), fear of
being watched (71%), somatic symptoms (71%), avoidance of social interactions (100%),
and post-event processing (43%). All participants described increased apprehension about
resuming in-person socialization, even with familiar people (B4:P2). Many noted that
interactions were difficult and more exhausting than they were previously (B5:P1; B6:P4).

C. Avoidance in Online Interactions

Portuguese Sample. Ninety percent of participants engaged in avoidance behaviors
during online interactions (e.g., keeping their cameras off). Participants who choose to keep
their cameras on still found it distressing and were self-conscious about their appearance
(C1:P7). Half of adolescents described safety behaviors such as not responding to messages
right away and ruminating over what to say when communicating online (C2:P6; C3:P10).

US Sample. The most common fear was worry about negative evaluation during online
interactions. All participants worried about judgement regarding their surroundings or
behaviors (e.g., fidgeting; C4:P5; C5P3). Most participants (7 =5; 72%) engaged in safety
behaviors (e.g., keeping cameras off) to reduce evaluative anxiety (C6:P1).

D. Academic Impact

Portuguese Sample. Most participants (90%) reported that the pandemic impacted
their educational experiences. Eighty percent participated less (or not at all) during
online classes and avoidance continued when classes resumed in person (D2:P8). Twenty
percent indicated difficulties paying attention and understanding content during online
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instruction (D2:P6). Some students (30%) felt more anxious speaking up in online classes
(D3:P4), which was attributed to a fear of being perceived negatively by peers (D4:P7).
Others felt more comfortable speaking up (20%), because they felt less exposed behind a
screen (D4:P7). Twenty percent of students felt their classes were less demanding, which
alleviated anxiety.

US Sample. Most participants (86%) described challenges during remote learning,
such as difficulty participating, connecting to other students, and paying attention
(D6:P2; D7:P5). Worries about appearing too eager or interrupting classmates interfered
with participation (29%). Unlike in-person courses, it was more difficult to establish
relationships with classmates (57%). One student noted more comfort participating in
courses in the familiar home environment and that asking questions and presenting were
easier on screen (D8:P4).

E. Impact of COVID-19 Mandates on Socialization

Portuguese Sample. Adolescents had mixed feelings about social distancing measures,
with 50% reporting both positive and negative reactions. Eighty percent indicated that social
distancing (E1:P2) and mask mandates (E2:P5) increased comfort in social interactions,
mostly because they facilitated avoidance. However, 70% acknowledged that the mandates
impaired their ability to interact and read others’ reactions during social situations (E3:P8).

US Sample. All participants perceived social distancing requirements positively, as
they justified decreased social contact and lessened anxiety (E4: P1). Relatedly, 100% of
participants noted that mask mandates increased comfort interacting with others and helped
to maintain anonymity in public (E5:P3). However, three participants acknowledged that

masks sometimes created discomfort in interactions (e.g., making it more difficult to speak
clearly; E6:P2).

F. Increases in General Anxiety

Portuguese Sample. All participants described increased awareness of non-social worries
related to health (90%; F1:P6), finances (40%; F2:P2), and the future (e.g., going to college,
being able to find employment; 30%; F3:P3). Two participants (20%) felt distressed about
missing out on normative life experiences such as prom and senior trips (F4:P1).

US Sample. Participants indicated generalized worries related to health (86%), finances
(29%) and apprehension about the future (43%). More than half elaborated on health
anxieties related to germs and contamination (57%; F5:P4) and the COVID vaccine (57%;
F6:P7).
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DISCUSSION

The tremendous social and academic changes spurred by the pandemic have obvious
relevance for adolescents and young adults with social and performance fears. This
qualitative study supports this notion, providing rich descriptions of how social anxiety and
its manifestations have been influenced. Participants reported greater social isolation and
more virtual communication, during which the social fears typical of SAD were experienced,
suggesting that social anxiety permeates all social situations. Fear of judgement, behavioral
avoidance, and the use of safety behaviors were common across participants, providing
short term relief of symptoms. Academic engagement during online courses was also
negatively impacted. Finally, significant anticipatory anxiety surrounding the return to
normal routines and in person courses were pervasive among participants. Most striking

was the consistency in findings across developmental periods and countries.

A common theme was that social restrictions necessitated by the pandemic reduced
social expectations and allowed for increased avoidance. For example, remote learning
allowed students to avoid many experiences typically distressing to individuals with SAD
such as speaking in class, presenting, and communicating with instructors and classmates
(Ranta et al., 2013). This is consistent with studies indicating that home confinement
reduced social anxiety in youth during the pandemic (Hawes et al., 2021). Although
avoidance may provide short term relief, it also maintains and worsens anxiety over time
(Clark & Wells, 1995; Miers & Masia, in press). Thus, the increased avoidance during the
pandemic likely has long-term repercussions, such as difficulty establishing friendships,
romantic relationships, and developing social skills (Reyes-Portillo et al., 2022). Participants
in the current study recognized these possible challenges moving forward; all students
reported significant anticipatory anxiety regarding increased socialization and the potential
deterioration of their social skills.

Notably, a main area of impairment was related to educational experiences. Participants
reported that remote learning had several negative consequences including difficulty
developing relationships with peers in class, staying focused, and participating. These
findings suggest that associations between SAD and academic engagement extend to
virtual learning environments (Archbell & Coplan, 2021). Reduced academic engagement
continued once students returned to in person classes for the Portuguese sample, indicating
that motivating youth to participate and reconnect as schools return to traditional formats
may be a significant challenge. Unexpectedly, only one participant across samples noted
concerns about academic performance/grades, despite research suggesting that SAD
is associated with academic impairment (Ranta et al., 2013; Stein & Kean, 2000). It is
possible that academic engagement was most negatively affected. However, given the link
between academic engagement and performance, future research should monitor academic

progress of socially anxious students.
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Clinical Implications

Results indicate that socially anxious adolescents and young adults are likely to have
substantial challenges as they transition back to pre-pandemic routines. To ease the
adjustment, it is important to provide these youth with appropriate school supports. For
example, psychoeducation delivered in classes can help students understand their anxious
feelings, the negative impact of avoidance behaviors in school, and the benefits of gradually
entering feared situations. Given that many struggles occur within the school context (e.g.,
asking questions in class, joining groups with peers), school personnel can assist students in
practicing these skills in classrooms and around the school building (Masia-Warner et al.,
2016). In addition, encouraging youth to capitalize on potential relationships strengthened
during the pandemic and to maintain them by continuing to initiate social contacts may
also reduce distress. Finally, given declines in academic engagement, it is important that
schools provide stimulating assignments reflecting the unique interests of the student body
and support positive school relationships (Furlong & Christenson, 2008). One mechanism
to improve school connections is to educate teachers and school staff members on the
unique risk factors associated with social anxiety through mental health literacy efforts.
Psychological check-ins, such as having brief daily meetings with those at risk, might be
effective in monitoring symptoms, ensuring that youth are academically engaged in their
courses and making academic progress (Mansfield et al., 2021).

Limitations

While this study has several strengths including a focus on those with clinically
significant social anxiety and a diverse sample of participants across two countries, it also
has limitations. Data from the current study are qualitative summaries of individuals
experiences, and quotes presented were chosen because they were strong representations of
the common themes identified across all interviews. Though this provides rich data, it is
important to note that this is a small sample and represents the individual experiences of
the participants in the current study. More research with larger samples and mixed methods
is needed. It is also important that future research explore whether the experiences of those
with SAD differ from healthy adolescents and young adults. Finally, the different cultural
contexts and time periods in which data were collected prevent the direct comparison of
the two samples. However, it is important to note that striking similarities were apparent

across cultures.

European Journal of Education and Psychology 2022, Vol. 15, Ne 2 (Pdgs. 115-131) 127



COYLE. A qualitative study of social anxiety and impairment amid the COVID-19 pandemic...

REFERENCES

Angulo, M., Rooks, B. T., Gill, M. K., Goldstein, T., Sakolsky, D., Goldstein, B., Monk, K.,
Hickey, M. B., Diler, R. S., Hafeman, D., Merranko, J., Axelson, D., & Birmaher, B.
(2017). Psychometrics of the screen for adult anxiety related disorders (SCAARED)-
A new scale for the assessment of DSM-5 anxiety disorders. Psychiatry Research, 253,
84-90. htps://doi.org/10.1016/j.psychres.2017.02.034

Archbell, K. A., & Coplan, R. J. (2022). Too anxious to talk: Social anxiety, academic
communication, and students’ experiences in higher education. Journal of Emotional
and Behavioral Disorders. 1-14. https://doi.org/10.1177/10634266211060079

Arnett, J. J. (2007). Emerging adulthood: What is it, and what is it good for?. Child
development perspectives, 1(2), 68-73.

Beesdo-Baum, K., & Knappe, S. (2012). Developmental epidemiology of anxiety
disorders. Child and Adolescent Psychiatric Clinics, 21(3), 457-478. hutps://doi.
org/10.1016/j.chc.2012.05.001

Beidel, D. C., Alfano, C. A., Kofler, M. J., Rao, P. A., Scharfstein, L., & Sarver, N. W.
(2014). The impact of social skills training for social anxiety disorder: A randomized
controlled trial. Journal of Anxiety Disorders, 28(8), 908-918.

Bendau, A., Kunas, S. L., Wyka, S., Petzold, M. B., Plag, J., Asselmann, E., & Stréhle,
A. (2021). Longitudinal changes of anxiety and depressive symptoms during the
COVID-19 pandemic in Germany: The role of pre-existing anxiety, depressive,
and other mental disorders. Journal of Anxiety Disorders, 79, 102377. https://doi.
org/10.1016/j.janxdis.2021.102377

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Brook, C.A., & Willoughby, T. (2015). The social ties that bind: Social anxiety and
academic achievement across the university years. Journal of Youth and Adolescence,
44, 1139-1152. hteps://doi.org/10.1007/s10964-015-0262-8

Buckner, J. D., Lemke, A. W., Jeffries, E. R., & Shah, S. M. (2017). Social anxiety and
suicidal ideation: Test of the utility of the interpersonal-psychological theory
of suicide. Journal of Anxiety Disorders, 45, 60-63. https://doi.org/10.1016/j.
janxdis.2016.11.010

Clark, D. M., & Wells, A. (1995). A cognitive model of social phobia. In R. G. Heimberg,
M. R. Liebowitz, D. A. Hope, & F. R. Schneier (Eds.), Social Phobia: Diagnosis,
Assessment, and Treatment (pp. 69-93). New York, NY, US: Guilford Press.

Cunha, M., Pinto-Gouveia, J., Salvador, M. C., & Alegre, S. (2004). Social fears in

adolescence: The social anxiety and avoidance scale for adolescents. Psychologica, 36,

195-217.

128 European Journal of Education and Psychology 2022, Vol. 15, Ne 2 (Pdgs. 115-131)



COYLE. A qualitative study of social anxiety and impairment amid the COVID-19 pandemic...

Christenson, S. L., Reschly, A. L., Appleton, J. J., Berman, S., Spanjers, D., & Varro, P.
(2008). Best practices in fostering student engagement. In Best practices in school
psychology V (pp. 1099-1120). National Association of School Psychologists.Gren-
Landell, M., Tillfors, M., Furmark, T., Bohlin, G., Andersson, G., & Svedin, C.
G. (2009). Social phobia in Swedish adolescents. Social Psychiatry and Psychiatric
Epidemiology, 44(1), 1-7. https://doi.org/10.1007/s00127-008-0400-7

Hawes, M.T., Szenczy, A.K., Klein, D.N., Hajcak, G., & Nelson, B.D. (2021). Increases
in depression and anxiety symptoms in adolescents and young adults during the
COVID-19 pandemic. Psychological Medicine, 1-9. https://doi.org/10.1017/
S0033291720005358

Hjeltnes, A., Moltu, C., Schanche, E., & Binder, 2. E. (2016). What brings you here?
Exploring why young adults seek help for social anxiety. Qualitative Health
Research, 26(12), 1705-1720. https://doi.org/10.1177/1049732315596151

Ho, J. T., & Moscovitch, D. A. (2022). The moderating effects of reported pre-pandemic
social anxiety, symptom impairment, and current stressors on mental health and
afhliative adjustment during the first wave of the COVID-19 pandemic. Anxiety,
Stress, & Coping, 35(1), 86-100. https://doi.org/10.1080/10615806.2021.1946518

Jefferies, P, & Ungar, M. (2020). Social anxiety in young people: A prevalence study in
seven countries. PLoS ONE, 15(9): €¢0239133. https://doi.org/10.1371/journal.
pone.0239133

La Greca, A. M., & Lopez, N. (1998). Social anxiety among adolescents: Linkages with
peer relations and friendships. Journal of Abnormal Child Psychology, 26(2), 83-94.
heeps://doi.org/10.1023/A:1022684520514

La Greca, A. M., & Stone, W. L. (1993). Social anxiety scale for children-revised: Factor
structure and concurrent validity. Journal of Clinical Child Psychology, 22(1), 17-27.
https://doi.org/10.1207/s15374424jccp2201_2

Mansfield, R., Humphrey, N., & Patalay, . (2021). Educators’ perceived mental health
literacy and capacity to support students’ mental health: associations with school-
level characteristics and provision in England. Health Promotion International, 36(6),
1621-1632.

Marinucci, A., Grové, C., & Rozendorn, G. (2022). It’s something that we all need to
know: Australian youth perspectives of mental health literary and action in schools.
Frontiers in Education, 1-11.

Masia Warner, C., Colognori, D., Brice, C., Herzig, K., Mufson, L., Lynch, C,, ... & Klein,
R. G. (2016). Can school counselors deliver cognitive-behavioral treatment for

social anxiety effectively? A randomized controlled trial. Journal of Child Psychology
and Psychiatry, 57(11), 1229-1238. https://doi.org/10.1111/jcpp.12550

European Journal of Education and Psychology 2022, Vol. 15, Ne 2 (Pdgs. 115-131) 129



COYLE. A qualitative study of social anxiety and impairment amid the COVID-19 pandemic...

Merikangas, K. R., He, J. P, Burstein, M., Swanson, S. A., Avenevoli, S., Cui, L., ... &
Swendsen, J. (2010). Lifetime prevalence of mental disorders in US adolescents:
results from the National Comorbidity Survey Replication—Adolescent Supplement
(NCS-A). Journal of the American Academy of Child & Adolescent Psychiatry, 49(10),
980-989. https://doi.org/10.1016/j.jaac.2010.05.017

Miers, A.C. & Masia Warner, C. (in press). Adolescent social anxiety: Bridging cognitive and
behavioural perspectives through a developmental lens. An integrated maintenance
model and implications for CBT. In the Handbook of Lifespan Cognitive Behavioral
Therapy: Academic Press.

Racine, N., Cooke, J. E., Eirich, R., Korczak, D. J., McArthur, B., & Madigan, S. (2020).
Child and adolescent mental illness during COVID-19: A rapid review. Psychiatry
Research, 1-3.

Ranta, K., Kaltiala-Heino, R., Frojd, S., & Marttunen, M. (2013). Peer victimization and
social phobia: a follow-up study among adolescents. Social Psychiatry and Psychiatric
Epidemiology, 48(4), 533-544. https://doi.org/10.1007/s00127-012-0583-9

Reyes-Portillo, J. A., Masia Warner, C., Kline, E. A., Bixter, M. T., Chu, B. C., Miranda,
R., ... & Jeglic, E. L. (2022). The Psychological, Academic, and Economic Impact
of COVID-19 on College Students in the Epicenter of the Pandemic. Emerging
Adulthood, 10(2), 473-490.

Russell, G., & Topham, P. (2012). The impact of social anxiety on student learning and
well-being in higher education. Journal of Mental Health, 21(4), 375-385. https://
doi.org/10.3109/09638237.2012.694505

Samantaray, N., Kar, N., & Mishra, S. R. (2022). A follow-up study on treatment effects
of cognitive-behavioral therapy on social anxiety disorder: Impact of COVID-19
fear during post-lockdown period. Psychiatry Research, 310, 1-5. hutps://doi.
org/10.1016/j.psychres.2022.114439

Sheehan, D. V., Lecrubier, Y., Sheehan, K. H., Amorim, P, Janavs, J., Weiller, E., Hergueta,
T., Baker, R., & Dunbar, G. C. (1998). The Mini-International Neuropsychiatric
Interview (M.LLN.L): the development and validation of a structured diagnostic
psychiatric interview for DSM-1V and ICD-10. 7he Journal of Clinical Psychiatry,
59 Suppl 20, 22-57.

Sheehan, D. v., Sheehan, K. H., Shytle, R. D., Janavs, J., Bannon, Y., Rogers, J. E., Milo,
K. M., Stock, S. L., & Wilkinson, B. (2010). Reliability and validity of the mini
international neuropsychiatric interview for children and adolescents (MINI-
KID). journal of Clinical Psychiatry, 71(3), 313-326. https://doi.org/10.4088/
JCP.09mO05305whi

130 European Journal of Education and Psychology 2022, Vol. 15, Ne 2 (Pdgs. 115-131)



COYLE. A qualitative study of social anxiety and impairment amid the COVID-19 pandemic...

Stein, M. B., & Kean, Y. M. (2000). Disability and quality of life in social phobia:
epidemiologic findings. American_Journal of Psychiatry, 157(10), 1606-1613. https://
doi.org/10.1176/appi.ajp.157.10.1606

Strahan, E. Y. (2003). The effects of social anxiety and social skills on academic
performance. Personality and Individual Differences, 34(2), 347-366. https://doi.
org/10.1016/50191-8869(02)00049-1

Urani, M. A, Miller, S. A., Johnson, J. E., & Petzel, T. P. (2003). Homesickness in Socially-
Anxious First Year College Students. College Student Journal, 37(3), 392-399.

Vilaplana-Pérez, A., Pérez-Vigil, A., Sidorchuk, A., Brander, G., Isomura, K., Hesselmark,
E., Kuja-Halkola, R., Larsson, H., Mataix-Cols, D., & Ferndndez de la Cruz, L.
(2021). Much more than just shyness: The impact of social anxiety disorder on
educational performance across the lifespan. Psychological Medicine, 51(5), 861—
869. https://doi.org/10.1017/50033291719003908

Wang, X., Hegde, S., Son, C., Keller, B., Smith, A., & Sasangohar, E (2020). Investigating
mental health of US college students during the COVID-19 pandemic: Cross-
sectional survey study. Journal of Medical Interner Research, 22(9), €22817. https://
doi.org/10.2196/22817

Recepcién: 28 mayo de 2022
Aceptacién: 08 julio de 2022

European Journal of Education and Psychology 2022, Vol. 15, Ne 2 (Pdgs. 115-131) 131






	_heading=h.1fob9te
	_heading=h.2et92p0
	_heading=h.3znysh7
	_heading=h.2s8eyo1
	_heading=h.1t3h5sf
	_heading=h.4d34og8
	_heading=h.17dp8vu
	_heading=h.3rdcrjn
	_heading=h.lnxbz9
	_heading=h.26in1rg
	_heading=h.35nkun2
	_heading=h.1ksv4uv
	_heading=h.2jxsxqh
	_heading=h.z337ya
	_heading=h.3j2qqm3
	_heading=h.gjdgxs
	_heading=h.drq1tdrf22hk
	A qualitative study of social anxiety and impairment amid the COVID-19 pandemic for adolescents and young adults in Portugal and the US
	COVID-19 and Social Anxiety
	The Current Study

	Method
	Screening and participants
	Sample 2
	Measures
	Procedures
	Qualitative Analysis Procedures

	Results
	A. Changes in the Nature of Social Interactions.
	B. Changes in Social Anxiety Symptoms
	C. Avoidance in Online Interactions
	D. Academic Impact
	E. Impact of COVID-19 Mandates on Socialization
	F. Increases in General Anxiety

	Discussion
	Clinical Implications
	Limitations

	References


