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Abstract
There is a growing interest in quantifying the risk of presenting maladaptive behaviors 
through the use of multivariate prediction algorithms such as logistic regressions. The 
objective of this study was to analyze the predictive capacity of school refusal behavior 
on high levels of social anxiety. The study used a sample of 895 Chilean adolescents 
(54.3% girls) aged between 14 and 17 years. The School Refusal Assessment Scale-
Revised (SRAS-R) and the Social Anxiety Scale for Adolescents (SAS-A) were 
administered. The results revealed that adolescents with school refusal presented 
significantly higher scores in social anxiety than their peers with low scores in school 
refusal. This is due to feelings of social aversion, negative affectivity, fear of evaluation, 
or the use of this behavior to pursue the attention of significant others. This type of 
school refusal was found to be a positive and statistically significant predictor of high 
scores for social anxiety. On the contrary, when school refusal is based on obtaining 
tangible reinforcement outside the school, this factor acts as a negative and statistically 
significant predictor of high scores for social anxiety. These findings are discussed with 
reference to the differences found according to the type of school refusal behavior and 
its impact on the appearance of high levels of social anxiety.
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Resumen
Existe un interés creciente por cuantificar el riesgo de presentar conductas 
desadaptativas mediante algoritmos de predicción multivariante como las regresiones 
logísticas. El objetivo de este estudio fue analizar la capacidad predictiva del rechazo 
escolar sobre los altos niveles de ansiedad social. Participaron 895 adolescentes chilenos 
(54.3% chicas) con edades comprendidas entre los 14 y los 17 años. La Escala de 
Evaluación del Rechazo Escolar-Revisada (SRAS-R) y la Escala de Ansiedad Social 
para Adolescentes (SAS-A) fueron administradas. Los resultados revelaron que los 
adolescentes con rechazo escolar debido a sentimientos de aversión social, afectividad 
negativa, miedo la evaluación o cuando se pretende captar la atención de personas 
significativas presentaron puntuaciones significativamente más altas en ansiedad social 
que sus iguales con bajas puntuaciones en rechazo escolar. Este tipo de rechazo escolar 
resultó ser un predictor positivo y estadísticamente significativo de altas puntuaciones 
en ansiedad social. Por el contrario, cuando el rechazo escolar se basa en la obtención 
de refuerzos tangibles externos a la escuela este factor actúa como un predictor negativo 
y estadísticamente significativo de altas puntuaciones en ansiedad social. Se discuten 
estos hallazgos en basa a las diferencias encontradas según el tipo de rechazo escolar y 
su repercusión en la aparición de altos niveles de ansiedad social.
Palabras clave: rechazo escolar; ansiedad social; capacidad predictiva; adolescentes.

School refusal behavior (SRB) is identified as a general concept that comprises learners 
who reject to attend school or who are faced with continual obstacles, which may or may not 
be based on anxiety-driven behaviors, that prevent them from remaining in class (Hendron 
& Kearney, 2011). The Diagnostic and Statistical Manual of Mental Disorders (DSM-V) 
(American Psychiatry Association, APA, 2013) does not classify the school refusal behaviour 
as an autonomous diagnostic classification. Nonetheless, it can be associated with several 
mental health disorders such as: separation anxiety disorder, generalized anxiety disorder, 
oppositional defiant disorder, schooling-related events (critics, punishment, ridicule), or 
depression (Kearney & Albano, 2004). School avoidant behavior is considered to be one 
of the major problems due to their adverse repercussions for children and adolescents 
such as emotional and behavioral difficulties (Dube & Orpinas, 2009), lower academic 
achievement, psychiatric disorders (Egger et al., 2003), depression, anxiety (Gonzálvez et 
al., 2018), and, occasionally, even early school dropout (Gubbels et al., 2019).

Recent studies have identified profiles or subgroups that share similar characteristics 
related to school attendance problems (SAPs) depending on the reasons on which such 
behaviors are based (Fornander & Kearney, 2020; Kearney et al., 2020). One of the best-
known explanatory theoretical models is the functional model, which has been established 
using the four conditions for the emergence and maintenance of SRB: (1) Avoidance of 
stimuli that provoke negative affectivity; (2) Escape from aversive social and/or evaluative 
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situations; (3) Pursuit of attention from significant others; and (4) Pursuit of tangible 
reinforcement outside of the school (Kearney, 2002). Students who have high scores in 
the first factor are considered to present generalized anxiety disorder (GAD), constant 
pleas, and somatic complaints with the goal of not having to attend school (Haight et al., 
2011). Those who show high scores in the second factor are considered to have GAD and 
social anxiety and show withdrawal behaviors (Kearney & Albano, 2004). Students with 
high scores in the third factor are positively correlated with separation anxiety disorder and 
oppositional defiant disorder (ODD) (Kearney & Albano, 2004). Finally, students with 
high scores in the fourth factor are considered to also have ODD (Dahl, 2016). In the first 
two conditions, refusal is maintained by negative reinforcement (e.g., experiencing stage 
fright during an oral presentation). While in the last two conditions, refusal is maintained 
due to positive reinforcement (e.g., staying at home and using social media). Not only 
do studies on school refusal behavior profiles differentiate between different grouping of 
learners with SAPs but they also examine the connection of these profiles with other variables 
associated with internalizing problems, such as anxiety, depression, or stress. Gonzálvez et 
al. (2019) revealed in a non-clinical sample of Spanish adolescents that the profile of high 
school refusal behavior, characterized by high scores in the four conditions proposed by the 
functional model, showed higher scores in social anxiety. People with social anxiety suffer 
fear and anxiety in social environments in which they will be negatively evaluated or judged 
by others, and this may restrict their occasions to have significant social relationships (Alden 
& Taylor, 2004; Hofmann, 2007; Rapee & Heimberg, 1997). According to the DSM-V 
(APA, 2013), social phobia or social anxiety disorder is the noticeable fear or anxiety, which 
is out of proportion to the real threat posed by the social situation and to the sociocultural 
setting, concerning one or more social environments wherein the subject is exposed to 
probable scrutiny by several more (social interactions, being observed, and performing in 
front of the others). The fear, anxiety, or avoidance provoke noteworthy pain or impairment 
in social, occupational, or other imperative areas of functioning, without being attributable 
to the physiological effects of a substance and not better explained by the symptoms of 
another mental disorder (panic disorder, autism spectrum disorder).

School and social anxiety are widespread problems and have a significant impact on 
adolescents’ growth (Delgado et al., 2019). Previous research has demonstrated that anxiety 
disorders, and specifically social anxiety, show comorbidity with SRB (Kearney & Albano, 
2004; Richards & Hadwin, 2011; Van Amerigen et al., 2003). Positive associations between 
unexcused absences and social anxiety have been revealed by studies developed both with 
community samples (Ingul et al., 2012, 2013; Pflug & Schneider, 2016) and with clinical 
sample (Hansen et al., 1998). However, little evidence of an association between truancy 
and social anxiety assessed via diagnostic interview has been also revealed with a community 
sample (Egger et al., 2003). Overall, there is evidence to suggest that school absenteeism 
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may be associated with symptoms of social anxiety disorder but findings need to be more 
consistent, and there was a lack of longitudinal research (Finning et al., 2019).

The rate of anxiety and depression is increasing among children and young people. The 
pooled anxiety prevalence estimate from random-effects meta-analysis was 19.1%, differing 
by study location: research performed in the United States were found to report a higher 
prevalence (20.8%) than analyses conducted in Europe (17.2%). Whilst the prevalence of 
depressions was 14,3% (Barker et al., 2019). Similarly, in the meta-analysis conducted by 
(Racine et al., 2021) the pooled prevalence throughout COVID-19 estimates that child 
and adolescent depression and anxiety were 25.2% and 20.5%, correspondingly. According 
to Strauss et al. (1988), children who were rated by their teachers as highly anxious were 
less liked and more actively disliked by their classmates than their non-anxious peers. The 
age of onset for anxiety has been found to be between 15-21 years old (de Lijster et al., 
2017). Nevertheless, the age period in which anxiety disorders develop is relatively wide. 
Separation anxiety disorder, specific phobia, and social phobia begin in childhood and 
adolescence (Legerstee et al., 2019). Therefore, recent policies have focused on the primary 
prevention of mental disorders (Caldwell et al., 2019). Anxiety may be correlated with poor 
attendance at school and this fact may lead to a variety of adverse consequences: the fear 
of social rejection, personal distress, and the impairment of interpersonal and occupational 
functioning (Finning et al., 2019; Sultana et al., 2017). Socially anxious individuals are 
afraid of being watched, judged, and criticized negatively by others. They face extreme 
distress in different social situations such as participating in class, publicly presenting work, 
and asking the teacher questions both in public and in private (Bernstein et al., 2007). High 
levels of anxiety are linked to the first three factors suggested by the functional model of SRB 
(Kearney & Albano, 20004). For adolescents with social anxiety disorder (SAD) that is left 
untreated, there are increased possibilities for school dropout, academic underachievement, 
and later unemployment (Rapee & Spence, 2004).

Despite the need to treat this condition and the high prevalence rates of SAD, most 
young people suffering from this disorder do not receive any treatment since their symptoms 
are misinterpreted as signs of shyness, which is presumed to disappear with age (Tillfors et 
al., 2011). The analysis of the literature suggests that anxiety symptoms, specifically social 
anxiety, are correlated with SRB. Thus, the present study focuses on this matter using a 
sample of Chilean adolescents and seeks to provide new empirical evidence regarding the 
relationship between SRB and social anxiety by means of the School Refusal Assessment 
Scale-Revised (SRAS-R) (Kearney, 2002), as well as the Social Anxiety Scale for Adolescents-
Revised (SAS-A) (La Greca & López, 1998).

The objective of this research was to analyze the relationship between school refusal 
behavior and social anxiety in Chilean adolescents. Specifically, the objectives were: (a) to 
analyze if there are differences in the mean scores for SRB between children with high and 
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low levels of social anxiety and (b) to examine the predictive capacity of SRB on scoring 
high for social anxiety. Considering that the scientific literature has generally found SRB 
to be significantly and positively linked to social anxiety (García-Fernández et al., 2016; 
Gonzálvez et al., 2019), students with high social anxiety are expected to score significantly 
higher in SRB than their peers with low social anxiety due to their feelings of social aversion, 
negative affectivity, or the use of the behavior to pursue the attention of significant others 
(Factors I, II, and III). Moreover, these types of SRB (Factors I, II, and III) are expected to 
be statistically significant and positive predictors of high levels of social anxiety (Hypothesis 
1). Furthermore, in accordance with previous studies that have found SRB that receives 
tangible reinforcement outside the school (Factor IV) to be significantly and negatively 
associated with anxiety (García-Fernández et al., 2019; Gonzálvez et al., 2019), students 
with high SRB (Factor IV) are expected to score significantly lower in social anxiety, and 
SRB (Factor IV) is expected to be a statistically significant and negative predictor of high 
social anxiety levels (Hypothesis 2).

METHOD

Participants
The participants of this research were recruited by random cluster sampling. One or 

two secondary education centers were randomly chosen in the geographical area of Ñuble 
(Chilean province). Five geographical areas were considered: center, north, south, east, and 
west. As a result, 9 secondary schools participated in this study. The sample consisted of a 
total of 895 Chilean adolescents (54,3% girls) whose ages ranged between 14 and 17 years 
(M = 15.80; SD = 1.05) (see Table 1). The chi-squared homogeneity test in the frequency 
distribution showed the absence of statistically significant differences between the sex and 
age groups (χ2 = 1.12; p = .77).

Table 1 
Sample distribution across gender and age

Age

Gender
14 15 16 17 Total

Boys 72
8.0%

113
12.6%

113
12.6%

111
12.4%

409
45.7%

Girls 84
9.4%

122
13.6%

135
15.1%

145
16.2%

486
54.3%

Total 156
17.4%

235
26.3%

248
27.7%

256
28.6%

895
100%
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Instruments
School Refusal Assessment Scale-Revised (SRAS-R) (Kearney, 2002). This instrument 

is a self-reporting measure consisting of 24 items that are answered on a 7-point Likert 
scale, ranging from 0 (never) to 6 (always). It evaluates the four functional conditions for 
the continuance of the school refusal behavior: (1) Avoidance of school-based stimuli that 
provoke a general sense of Negative Affectivity (ANA) (e. g., how often do you feel worse 
at school (for example, scared, nervous, or sad) compared to how you feel at home with 
friends?); (2) Escape from aversive Social and/or Evaluative situations at school (ESE) (e. 
g., how often do you stay away from school because you do not have many friends there?); 
(3) Pursuit of Attention from Significant others (PAS) (e.g., how much would you rather 
be taught by your parents at home than by your teacher at school?); and (4) Pursuit of 
Tangible Reinforcements outside of school (PTR) (e.g., would it be easier for you to go to 
school if you could do more things you like after school hours (e.g., being with friends)?). 
In this study, the version of the SRAS-R validated in Chile was applied (Gonzálvez et al., 
2017). The coefficients of internal consistency (Cronbach’s alpha test) in this study were: 
.76 (ANA), .83 (ESE), .78 (PAS), and .69 (PTR).

Social Anxiety Scale for Adolescents-Revised (SAS-A) (La Greca & López, 1998). This 
measure assesses the experiences of social anxiety and the fear of negative evaluation for 
adolescents in the context of relationships with peers. It is composed of 22 items (4 of 
these are neutral and are not considered for obtaining the scores) that are evaluated on 
a 5-point Likert scale ranging from 1 (not at all) to 5 (all the time). It consists of three 
subscales: Fear of Negative Evaluation comprises 8 items and reflects fears of negative 
evaluations from peers (FNE; e.g., “I worry about what others say about me”); Social 
Avoidance and Distress Specific to New Situations or Unfamiliar Peers consists of 6 items 
and indicates avoidance and distress in new social situations or with new peers (SAD-N; 
e.g., “I get nervous when I talk to peers I don’t know very well”); and Social Avoidance 
and Distress that is generally experienced in the company of peers is formed by 4 items, 
and reveals more generalized social distress that is obvious throughout many social 
circumstances (SAD-G; e.g., “I’m quiet when I’m with a group of people”). The SAS-A 
has been analyzed using samples consisting of Spanish (García-López et al., 2001; Inglés 
et al., 2010; Olivares et al., 2005), Portuguese (Cunha et al., 2004), Chinese (Zhou et al., 
2008), Turkish (Cakin et al., 2010), Finnish (Junttila et al., 2010), and North American 
students (La Greca & Lopez, 1998; Inderbitzen-Noral et al., 2004). All of these studies 
have indicated that the scale has reasonable reliability and factorial validity. In this study, 
we used the Spanish version of the SAS-A (Bellón et al., 1996). The coefficients of internal 
consistency for this measure in the present study were .85, .81, and .81, respectively, for 
the three factors of the SAS-A.
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Procedure
First, a meeting was organized with the schools’ principals to describe the study’s 

objectives and ask for their participation. When they agreed to participate in the study, 
a letter indicating the purpose of the research was given to the students’ families or legal 
guardians. Over a two-week period, students were notified about the study and their voluntary 
participation. They completed the instruments during class time and had 30 minutes to do 
so. The participants filled out both questionnaires (15 minutes for the SRAS-R and 15 
minutes for the SAS-A). During these sessions, at least one member of the research team 
was present to resolve any doubts the students may have had and manage the completion of 
the questionnaire. In compliance with the ethical standards of the Declaration of Helsinki, 
a statement of ethical principles for research involving human subjects was guaranteed for 
the study. The study was also authorized by the Ethics Committee of the University of 
Alicante (UA-2017-09-05).

Statistical analysis
To establish the variations in the mean scores of students having high and low school 

refusal for the variable of high social anxiety, the sample was divided into groups with high 
(scores ≥ quantile 75) and low (scores ≤ quantile 25) school refusal scores. The students’ 
tests were used and the magnitude of the effect sizes for the differences found was assessed 
with a d index (Cohen, 1988): small (.20 - .50), medium (.51 - .79), and large (≥.80).

A binary logistic regression method was used following a stepwise regression procedure 
based on the Wald statistic with the aim of analyzing the predictive ability of school refusal 
on high social anxiety. Once all the statistics had been performed, the odds ratio (OR) 
statistic was applied to interpret the results: scores > 1 showed a positive prediction; scores 
< 1 indicated negative predictions; and scores = 1 revealed no prediction. The SPSS 22 
program was used for all statistical analyses.

RESULTS

Mean differences
The differences in mean scores between students with low and high scores in the 

dimensions of the SAS-A according to the different school refusal behaviors are presented in 
Table 2. The results show that adolescents with high scores in the three assessed dimensions 
of the SAS-A (FNE, SAD-N, and SAD-G) obtained a higher score in the first three factors 
of the SRAS-R (Factor I, Factor II, and Factor III) than their peers with low scores in the 
SAS-A. The difference in mean scores was large for the first two factors of the SRAS-R 
(Factor I, d = 1.16; Factor II, d= 1.21) whereas, for Factor III, the difference was medium 
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(d = .75). Despite this, students with low scores in the three subscales of the SAS-A (FNE, 
SAD-N, and SAD-G) obtained higher scores when the school refusal behavior was based 
on the fourth factor of the SRAS-R, obtaining significant differences for the SAD-N and 
SAD-G dimensions. In this case, the magnitude of the differences was small.

Table 2 
Differences in school refusal behavior in students with high and low scores in social anxiety

Variables Levene’s test Low score High score Statistics
F p M SD M SD t d.f. p d

FNE

FI SRAS-R 17.07 <.001 10.56 4.66 17.15 6.33 -12.73 446.97 <.001 -1.16
FII SRAS-R 73.06 <.001 7.98 3.93 14.83 6.73 -13.51 414.31 <.001 -1.21
FIII SRAS-R 12.43 <.001 13.89 6.13 19.03 7.37 -8.08 449.30 <.001 -0.75
FIV SRAS-R 5.09 .025 12.52 4.64 11.98 4.23 1.28 409.61 .200 -

SAD-N

FI SRAS-R 17.95 <.001 10.68 4.75 17.18 6.51 -11.78 413.08 <.001 -1.12
FII SRAS-R 62.52 <.001 7.92 4.01 14.58 6.94 -12.28 380.70 <.001 -1.14
FIII SRAS-R 22.16 <.001 13.98 6.22 19.38 7.85 -7.85 416.87 <.001 -0.75
FIV SRAS-R 7.63 .006 13.35 5.01 12.08 4.38 2.73 372.58  .007 0.27

SAD-G

FI SRAS-R 13.36 <.001 10.82 5.15 17.17 6.45 -11.92 471.57 <.001 -1.07
FII SRAS-R 66.48 <.001 7.83 3.97 14.66 6.62 -13.96 455.46 <.001 -1.21
FIII SRAS-R 4.78 .029 14.17 6.60 19.24 7.29 -7.91 455.76 <.001 -0.72
FIV SRAS-R 2.02 .155 13.56 4.69 12.15 4.43 3.34 474  .001 0.31

Total

FI SRAS-R 21.13 <.001 10.28 4.62 17.35 6.38 -13.64 438.68 <.001 -1.26
FII SRAS-R 97.58 <.001 7.73 3.60 14.93 6.82 -14.33 377.09 <.001 -1.30
FIII SRAS-R 12.48 <.001 13.64 6.17 19.43 7.40 -9.08 452.12 <.001 -.84
FIV SRAS-R 5.74 .017 13.13 4.76 11.94 4.33 2.77 429.89 .006 0.26

Note: FI SRAS-R= Avoidance of stimuli that provoke negative affectivity; FII SRAS-R= Escape from aversive social and/
or evaluative situations; FIII SRAS-R= Pursuit of attention from significant others; FIV SRAS-R= Pursuit of tangible 
reinforcement outside of the school; FNE= Fear of negative evaluation; SAD-N= Social avoidance and distress in new 
situations; SAD-G= Social avoidance and distress that is experienced commonly in the company of partners.

Predictive capability
Table 3 shows the results of the binary logistic regression analysis for the probability of 

receiving high scores in the FNE based on SRB. The proportion of correctly classified cases 
ranged from 66.5% of the cases (χ2 = 59.60; p = 0.001) for the third factor in the SRAS-R 
and 77% of the cases (χ2 = 151,94; p = 0.001) for the second. The values of the OR were 
higher than 1 for the school refusal models and the probability of having a high score in the 
FNE was 1.24 (Factor I), 1.28 (Factor II), and 1.11 (Factor III) times greater for each point 
that the scores increased, respectively, in the cited school refusal dimensions.



105European Journal of Education and Psychology 2022, Vol. 15, Nº 2 (Págs. 97-114)

GIMÉNEZ-MIRALLES.  The predictive ability of school refusal on high social anxiety in Chilean adolescents

Table 3 
Binary Logistic Regression for the probability of presenting high scores on Fear of Negative 

Evaluation based on school refusal behaviour

Variables χ2 R2 B E.T. Wald p OR I.C. 95%
FI
SRAS-R

Correctly 
classified: 74.8% 135.12 .35 .21 .02 90.06 <.001 1.24 1.19-1.30

Constant -2.69 .31 74.76 <.001 .06
FII
SRAS-R

Correctly 
classified: 77% 151.94 .38 .25 .03 88.57 <.001 1.28 1.22-1.35

Constant -2.44 .28 76.81 <.001 .08
FIII
SRAS-R

Correctly 
classified: 66.5% 59.60 .17 .11 .31 49.20 <.001 1.11 1.08-1.15

Constant -1.59 .26 34.98 <.001 .20
Note. FI SRAS-R= Avoidance of stimuli that provoke negative affectivity; FII SRAS-R= Escape from aversive social and/
or evaluative situations; FIII SRAS-R= Pursuit of attention from significant others.

Table 4 shows the results of the binary logistic regression analysis for the probability of 
receiving high scores in the SAD-N based on SRB. The percentage of correctly classified cases 
ranged from 61.6% of the cases (χ2 = 7.62; p = 0.006) for the fourth factor in the SRAS-R and 
74.5% of the cases (χ2 = 129.68; p = 0.001) for the second. The values of the OR were higher 
than 1 for the school refusal models, and the probability of having a high score in the SAD-N 
was 1.22 (Factor I), 1.26 (Factor II), and 1.11 (Factor III) times greater for each point that 
the scores increased, respectively, on the cited SRB dimensions. Despite the values of the OR 
being lower than 1 for the fourth factor in the SRAS-R, the probability of having a high score 
in the SAD-N was .94 (Factor IV) times less for each point that the scores increased.

Table 4 
Binary Logistic Regression for the probability of presenting high scores on Social Avoidance and 

Distress in New situations based on school refusal behaviour

Variables χ2 R2 B E.T. Wald p OR I.C. 95%

FI
SRAS-R

Correctly 
classified: 72.6% 116.80 .33 .20 .02 78.80 <.001 1.22 1.17-1.28
Constant -2,53 ,31 64.93 <.001 .07

FII
SRAS-R

Correctly 
classified: 74.5% 129.68 .36 .23 .02 76.60 <.001 1.26 1.20-1.34
Constant -2.27 .28 65.36 .000 .10

FIII
SRAS-R

Correctly 
classified: 65.9% 55.48 .17 .10 .01 46.13 <.001 1.11 1.08-1.15
Constant -1.53 .26 32.34 <.001 .21

Note. FI SRAS-R= Avoidance of stimuli that provoke negative affectivity; FII SRAS-R= Escape from aversive social and/
or evaluative situations; FIII SRAS-R= Pursuit of attention from significant others.
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Table 5 shows the results of the binary logistic regression analysis for the probability of 
receiving high scores in the SAD-G based on SRB. The percentage of correctly classified 
cases ranged from 60.5% of the cases (χ2 = 11.07; p = 0.001) for the fourth factor in the 
SRAS-R and 75.1% of the cases (χ2 = 161.59; p = 0.001) for the second. The values of the 
OR were higher than 1 for the school refusal models, and the probability of having a high 
score in the SAD-G was 1.20 (Factor I), 1.29 (Factor II), and 1.11 (Factor III) times greater 
for each point that scores increased, respectively, on the cited school refusal dimensions. 
Despite the values of the OR being lower than 1 for the fourth factor of the SRAS-R, the 
probability of having a high score in the SAD-G was .93 (Factor IV) times less for each 
point that the scores increased.

Table 5 
Binary Logistic Regression for the probability of presenting high scores on Social Avoidance 

and Distress that is experienced commonly in the company of partners based on school refusal 
behaviour

Variables χ2 R2 B E.T. Wald p OR I.C. 95%
FI
SRAS-R

Correctly 
classified: 71.2 % 120.37 .30 .18 .02 85.19 <.001 1.20 1.16-1.25
Constant -2.25 .28 64.44 <,001 .10

FII
SRAS-R

Correctly 
classified: 75.2% 161.59 .38 .26 .02 92.28 <.001 1.29 1.23-1.37
Constant -2.43 .27 77.21 <,001 .08

FIII
SRAS-R

Correctly 
classified: 66.2% 58.07 .15 .10 .01 48.68 <.001 1.11 1.08-1.14
Constant -1.44 .25 30.86 <,001 .23

FIV
SRAS-R

Correctly 
classified: 60.5% 11.07 .03 -.06 .02 10.80 .001 .93 .90-.97
Constant 1.17 .28 16.99 <.001 3.22

Note. FI SRAS-R= Avoidance of stimuli that provoke negative affectivity; FII SRAS-R= Escape from aversive social and/
or evaluative situations; FIII SRAS-R= Pursuit of attention from significant others; FIV SRAS-R= Pursuit of tangible 
reinforcement outside of the school.

Table 6 shows the results of the binary logistic regression analysis for the probability of 
receiving high scores in social anxiety with regard to the total scores in the SAS-A based on 
SRB. The percentage of correctly classified cases ranged from 57.1% of the cases (χ2 = 7.72; 
p = 0.006) for the fourth factor in the SRAS-R and 75.4% of the cases (χ2 = 153.55; p = 
0.001) for the first. The values of the OR were higher than 1 for the school refusal models 
and the probability of receiving high scores in social anxiety with regard to the total scores 
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in the SAS-A was 1.25 (Factor I), 1.32 (Factor II), and 1.13 (Factor III) times greater for 
each point that the scores increased, respectively, on the cited school refusal dimensions. 
Despite the values of the OR being lower than 1 for the fourth factor in the SRAS-R, the 
probability of receiving high scores in social anxiety with regard to the total scores on the 
SAS-A was .94 (Factor IV) times less for each point that the scores increased.

Table 6 
Binary Logistic Regression for the probability of presenting high scores in social anxiety with 

regard to the total scores in the SAS-A based on school refusal behaviour

Variables χ2 R2 B E.T. Wald p OR I.C. 95%
FI
SRAS-R

Correctly 
classified: 75.4% 153.55 .38 .23 .02 98.15 <.001 1.25 1.20-1.32
Constant -2.94 .31 86.80 <,001 .05

FII
SRAS-R

Correctly 
classified: 77.4% 173.86 .44 .28 .02 93.14 <.001 1.32 1.25-1.40
Constant -2.78 .29 88.91 <,001 .06

FIII
SRAS-R

Correctly 
classified: 68.1% 74.42 .20 .12 .01 59.64 <.001 1.13 1.10-1.17
Constant -1.87 .27 47.58 <,001 .15

FIV
SRAS-R

Correctly 
classified: 57.1% 7.72 -02 -.05 .02 7.58 .006 .94 .91-.98
Constant .85 .28 9.43 .002 2.36

Note. FI SRAS-R= Avoidance of stimuli that provoke negative affectivity; FII SRAS-R= Escape from aversive social and/
or evaluative situations; FIII SRAS-R= Pursuit of attention from significant others; FIV SRAS-R= Pursuit of tangible 
reinforcement outside of the school.

DISCUSSION

The aim of this research was to analyze the relationship between school refusal behavior 
and social anxiety in Chilean adolescents. According to the first hypothesis, due to feelings 
of negative affectivity, social aversion, or the use of the behavior to pursue the attention 
of significant others (Factors I, II, and III), students with SRB were positive predictors of 
high levels of social anxiety and students with high scores in social anxiety obtained higher 
mean scores in these three factors of SRB. These outcomes are in line with previous studies 
that have specified that high scores in the SRB dimensions are most likely to show positive 
correlations with internalizing difficulties, such as anxiety, depression, stress, and social 
anxiety (Dube & Orpinas, 2009; Elliott & Place, 2019; Gonzálvez et al., 2018; Ingul & 
Nordahl, 2013; Kearney & Albano, 2004; Prabhuswamy, 2018).
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Regarding the second hypothesis, it was assumed that students who based their SRB 
on obtaining tangible reinforcement outside the school (Factor IV) showed lower scores in 
social anxiety and this acted as a significant and negative predictor of high social anxiety. 
The results support the second hypothesis since the students showed odds ratio values that 
were lower than 1 in total for the SAD-G and SAS-A scales. These results are consistent with 
the previous scientific literature as this type of SRB is usually associated with externalizing 
problems (such as oppositional defiant disorder; Dahl, 2016); Gonzálvez et al., 2020), but 
not so much with emotional disorders (Kearney, 2002; Kearney & Albano, 2004).

As a result of these findings, it can be concluded that when an adolescent refuses to 
attend school, social anxiety is more likely to occur, especially when the SRB is based on 
negative affectivity, social and evaluation fears, or when the student pursuits attention from 
significant others. This fact is particularly significant due to their stage of development 
because during adolescence they start a period of socialization, growing relationships, 
learning interpersonal skills, and building their identities and personalities. These aspects 
affect their social and psychological adjustment, as well as their academic achievement 
(Kingery et al., 2010; Schneider & Tessier, 2007; Sheldon & Epstein, 2004). In several 
situations of SRB in adolescents, they have been given attention and support from their 
families to diminish their anguish at the same time as having access to reinforcing objects 
such as electronic devices (Rohrig & Puliafico, 2018).

Despite these findings, this investigation has a variety of constraints that should be 
taken into account for upcoming research. Firstly, the investigation should be based on 
a larger and more diverse sample. A community sample of adolescents was recruited in 
this study and it is unknown whether specific samples like students diagnosed with social 
anxiety disorder or social phobia would get similar results. For this reason, future studies 
should recruit adolescents diagnosed with social anxiety disorder or social phobia and 
analyze whether these findings are replicated. Moreover, additional key variables such as 
country of birth, health, psychological record, and differences between schools should be 
considered as they would be helpful for future studies. In terms of evaluation, not only 
self-reports should be used, but different types of data collection sources should be applied 
in future work, such as interviews, observation records, etc. Additionally, future research 
should also take into consideration the immediate environments and broader contexts 
that may impact a person’s behavior. According to Inglés et al. (2015) preventing truancy 
and school refusal is an issue of global concern that affects society as a whole. Hence it 
is pivotal to determine the elements that could be linked to SRB beyond internalizing 
type problems. In this sense, the link between school attendance problems and academic 
factors, family functioning, cultural context and sociodemographic variables (including 
socioeconomic inequalities) should be considered (Chmielewski, 2019; Cooper and 
Stewart, 2021; Gubbels et al., 2019; Klein et al., 2020).
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On the whole, these findings are relevant for the educational and psychological field 
since they provide more information about social anxiety and its relationship with school 
refusal behavior. There is an ongoing need for rigorous studies that can provide evidence 
to support the different types of responses that students with high social anxiety may 
show during their learning trajectories. Based on the results of this research, there is a 
need to identify students’ needs, as well as the difficulties they might face. It is highly 
recommended that education professionals receive appropriate training courses designed 
to combat and manage social anxiety, depression, school anxiety and other variables that 
affect pupils. Not only do psychologists and educational professionals give the chance to 
offer more personalized responses to help students manage with anxiety while at school, but 
also provide different strategies to the families, such as training courses, talks, and seminars 
about how to support their children to handle with this problematic (e.g, Coyle et al., 2020; 
García-Escalera et al., 2017).

REFERENCES

Alden, L. E., & Taylor, C. T. (2004). Interpersonal processes in social phobia.  Clinical 
psychology review, 24(7), 857-882. http://doi.org/10.1016/j.cpr.2004.07.006.

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental 
disorders: DSM-5 (Vol. 5). American psychiatric association.

Barker, M. M., Beresford, B., Bland, M., & Fraser, L. K. (2019). prevalence and incidence 
of anxiety and depression among children, adolescents, and young adults with 
life-limiting conditions. JAMA Pediatrics, 173(9), 835. https://doi.org/10.1001/
jamapediatrics.2019.1712

Bellón, J., Delgado, A., Luna, J., & Lardelli, P. (1996) Validez y fiabilidad del cuestionario 
de función familiar Apgar familiar. Atención Primaria, 8, 289-295.

Bernstein, G. A., Bernat, D. H., Andrew, A. D., & Layne, A. E. (2007). Symptom 
presentation and classroom functioning in a nonclinical sample of children with 
social phobia. Depression and Anxiety, 25(9), 752-60.

Cakin, N., Sismanlar, S. G., Yildiz, O., Karakaya, I., Isik, C., & Agaoglu, B. (2010). Social 
anxiety level in Turkish adolescents. European child & adolescent psychiatry, 19(10), 
765-772. http://doi.org/10.1007/s00787-010-0119-3.

Caldwell, D. M., Davies, S. R., Hetrick, S. E., Palmer, J. C., Caro, P., López-López, 
J.A., Gunnell, D., Kidger, J., Thomas, J., French, C., Stockings, E., Campbell, 
R., Welton, N. J. (2019). School-based interventions to prevent anxiety and 
depression in children and young people: a systematic review and network meta-
analysis.  The Lancet Psychiatry,  6(12), 1011-1020. http://doi.org/10.1016/S2215-
0366(19)30403-1.

http://doi.org/10.1016/j.cpr.2004.07.006
http://doi.org/10.1007/s00787-010-0119-3
http://doi.org/10.1016/S2215-0366(19)30403-1
http://doi.org/10.1016/S2215-0366(19)30403-1


GIMÉNEZ-MIRALLES.  The predictive ability of school refusal on high social anxiety in Chilean adolescents

110 European Journal of Education and Psychology 2022, Vol. 15, Nº 2 (Págs. 97-114)

Chmielewski, A. (2019). The global increase in the socioeconomic achievement 
gap, 1964 to 2015. American Sociological Review, 84(3) 517-544. https://doi.
org/10.1177/0003122419847165.

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). Erlbaum.
Cooper, K., & Stewart, K. (2021). Does household income affect children’s outcomes? A 

systematic review of the evidence. Child Indicators Research, 14, 981-1005. https://
doi.org/10.1007/s12187-020-09782-0.

Coyle, S., Mahmud, F., Weeks, C., & Masia Warner, C. (2020). School-based treatment for 
children and adolescents with social anxiety disorder. In D. W. Nangle, C. A. Erdley, 
& R. A. Schwartz-Mette (Eds.), Social skills across the life span: Theory, assessment, 
and intervention (pp. 237–254). Elsevier Academic Press.

Cunha, M., Gouveia, J. P., Alegre, S., & Salvador, M. C. (2004). Assessment of social 
anxiety in adolescence: the Portuguese version of the SAS-A. Psychologica, 35, 249-
263.

de Lijster, J. M., Dierckx, B., Utens, E. M., Verhulst, F. C., Zieldorff, C., Dieleman, 
G. C., & Legerstee, J. S. (2017). The age of onset of anxiety disorders: a meta-
analysis.  The Canadian Journal of Psychiatry,  62(4), 237-246.http://doi.
org/10.1177/0706743716640757.

Delgado, B., García-Fernández, J. M., Martínez-Monteagudo, M. C., Inglés, C. J., Marzo, 
J. C., La Greca, A. M., & Hugon, M. (2019). Social anxiety scale for adolescents 
and school anxiety inventory: psychometric properties in French adolescents. Child 
Psychiatry & Human Development,  50(1), 13-26. http://doi.org/10.1007/s10578-
018-0818-4.

Dube S. R., & Orpinas P. (2009). Understanding Excessive School Absenteeism as School 
Refusal Behavior,  Children & Schools, 31(2), 87-95. http://doi.org/10.1093/
cs/31.2.87.

Egger, H.L., Costello, E. J. & Angold, A. (2003). School refusal and psychiatric disorders: a 
community study. Journal of the American Academy of Child & Adolescent Psychiatry, 
42, 797-807. https://doi.org/:10.1097/01.CHI.000004 6865.56865.79

Elliott, J. G., & Place, M. (2019). Practitioner Review: School refusal: developments 
in conceptualisation and treatment since 2000. Journal of Child Psychology and 
Psychiatry, and allied disciplines, 60(1), 4-15. http://doi.org/10.1111/jcpp.12848.
https://doi.org/10.1111/jcpp.12848.

Finning, K., Ukoumunne, O. C., Ford, T., Danielson‐Waters, E., Shaw, L., Romero De 
Jager, I., Stentiford, L., & Moore, D. A. (2019). The association between anxiety 
and poor attendance at school–a systematic review.  Child and adolescent mental 
health, 24(3), 205-216. http://doi.org/10.1111/camh.12322.

https://doi.org/10.1007/s12187-020-09782-0
https://doi.org/10.1007/s12187-020-09782-0
http://doi.org/10.1177/0706743716640757
http://doi.org/10.1177/0706743716640757
http://doi.org/10.1007/s10578-018-0818-4
http://doi.org/10.1007/s10578-018-0818-4
http://doi.org/10.1093/cs/31.2.87
http://doi.org/10.1093/cs/31.2.87
https://doi.org/:10.1097/01.CHI.000004%206865.56865.79
http://doi.org/10.1111/jcpp.12848.https://doi.org/10.1111/jcpp.12848
http://doi.org/10.1111/jcpp.12848.https://doi.org/10.1111/jcpp.12848
http://doi.org/10.1111/camh.12322


111European Journal of Education and Psychology 2022, Vol. 15, Nº 2 (Págs. 97-114)

GIMÉNEZ-MIRALLES.  The predictive ability of school refusal on high social anxiety in Chilean adolescents

Fornander, M. J., & Kearney, C. A. (2020). Internalizing symptoms as predictors of 
school absenteeism severity at multiple levels: Ensemble and classification and 
regression tree analysis. Frontiers in psychology, 10, 3079. https://doi.org/10.3389/
fpsyg.2019.03079.

Kearney, C. A. (2002). Identifying the Function of School Refusal Behavior: A Revision 
of the School Refusal Assessment Scale. Journal of Psychopathology and Behavioral 
Assessment, 24, 235-245. https://doi.org/10.1023/A:1020774932043.

García-Escalera J, Valiente R. M, Chorot P, Ehrenreich-May J., Kennedy, S. M., & Sandín, 
B. (2017). The Spanish Version of the Unified Protocol for Transdiagnostic Treatment 
of Emotional Disorders in Adolescents (UP-A) Adapted as a School-Based Anxiety 
and Depression Prevention Program: Study Protocol for a Cluster Randomized 
Controlled Trial. JMIR Research Protocols, 6(8), e149. https://doi.org/:10.2196/
resprot.7934.

García-Fernández, J. M., Inglés, C. J., Gonzálvez, C., Vicent, M., Delgado, B., & Gómez-
Núñez, M. I. (2016). Revisión bibliométrica del rechazo escolar: perspectivas 
de investigación y su análisis. Educatio Siglo XXI, 34(1), 71-92. https://doi.
org/:10.6018/j/252541.

García-López, L. J., Olivares, J., Hidalgo, M. D., Beidel, D. C., & Turner, S. M. (2001). 
Psychometric properties of the social phobia and anxiety inventory, the Social 
Anxiety Scale for Adolescents, the Fear of Negative Evaluation Scale, and the Social 
Avoidance and Distress Scale in an adolescent Spanish-speaking sample. Journal of 
Psychopathology and behavioral assessment, 23(1), 51-59.

Gonzálvez, C., Díaz-Herrero, A., Sanmartín, R., Vicent, M., Pérez-Sánchez, A. M., García-
Fernández, J. M. (2019). Identifying Risk Profiles of School Refusal Behavior: 
Differences in Social Anxiety and Family Functioning Among Spanish Adolescents. 
International Journal of Environmental Research and Public Health, 16(19), 3731. 
https://doi.org/:10.3390/ijerph16193731.

Gonzálvez, C., Inglés, C. J., Sanmartín, R., Vicent, M., Calderón, C. M., & García-
Fernández, J. M. (2020). Testing factorial invariance and latent means differences 
of the school refusal assessment scale-revised in Ecuadorian adolescents. Current 
Psychology, 39, 1715-1724. http://doi.org/10.1007/s12144-018-9871-1.

Gonzálvez, C., Kearney, C. A., Jiménez-Ayala, C. E., Sanmartín, R., Vicent, M., Inglés, C. 
J., & García-Fernández, J. M. (2018). Functional profiles of school refusal behavior 
and their relationship with depression, anxiety, and stress. Psychiatry Research, 269, 
140-144. http://doi.org/10.1016/j.psychres.2018.08.069.

Gonzálvez, C., Kearney, C. A., Lagos-San Martín, N., Sanmartín, R., Vicent, M., 
Inglés, C. J., & García-Fernández, J. M. (2017) School Refusal Assessment Scale-

https://doi.org/10.3389/fpsyg.2019.03079
https://doi.org/10.3389/fpsyg.2019.03079
https://doi.org/10.1023/A:1020774932043
https://doi.org/10.2196/resprot.7934
https://doi.org/10.2196/resprot.7934
https://doi.org/:10.6018/j/252541
https://doi.org/:10.6018/j/252541
https://doi.org/:10.3390/ijerph16193731
http://doi.org/10.1007/s12144-018-9871-1
http://doi.org/10.1016/j.psychres.2018.08.069


GIMÉNEZ-MIRALLES.  The predictive ability of school refusal on high social anxiety in Chilean adolescents

112 European Journal of Education and Psychology 2022, Vol. 15, Nº 2 (Págs. 97-114)

Revised Chilean version: factorial invariance and latent means differences across 
gender and age. Journal of Psychoeducational Assessment, 36, 835-843. http://doi.
org/10.1177/0734282917712173.

Gonzálvez, C., Díaz-Herrero, Á., Vicent, M., Sanmartín, R., Pérez-Sánchez, A. M., & 
García-Fernández, J. M. (2020). School refusal behavior: Latent class analysis 
approach and its relationship with psychopathological symptoms. Current Psychology, 
41, 2078-2088. https://doi.org/10.1007/s12144-020-00711-6.

Gubbels, J., van der Put, C. E., & Assink, M. (2019). Risk Factors for School Absenteeism 
and Dropout: A Meta-Analytic Review. Journal of Youth and Adolescence, 48, 1637-
1667. https://doi.org/10.1007/s10964-019-01072-5.

Hendron, M., & Kearney, C.A. (2011) Bridging the gap between assessment and treatment 
of youths with school refusal behavior: What to do when clients ask “what now”? 
Journal of Clinical Psychology, 2, 14–21.

Hofmann, S. G. (2007). Cognitive factors that maintain social anxiety disorder: A 
comprehensive model and its treatment implications.  Cognitive behaviour 
therapy, 36(4), 193-209. http://doi.org/10.1080/16506070701421313.

Inderbitzen-Nolan, H., Davies, C. A., & McKeon, N. D. (2004). Investigating the construct 
validity of the SPAI-C: comparing the sensitivity and specificity of the SPAI-C and 
the SAS-A. Journal of Anxiety Disorders, 18(4), 547-560. http://doi.org/10.1016/
S0887-6185(03)00042-2.

Inglés, C. J., Gonzálvez-Maciá, C., García-Fernández, J. M., Vicent, M., & Martínez-
Monteagudo, M. C. (2015). Current status of research on school refusal. European 
Journal of Education and Psychology, 8(1), 37-52. https://doi.org/10.1016/J.
EJEPS.2015.10.005.

Inglés, C. J., La Greca, A. M., Marzo, J. C., García-López, L. J., & García-Fernández, J. M. 
(2010). Social Anxiety Scale for Adolescents: Factorial invariance and latent mean 
differences across gender and age in Spanish adolescents. Journal of Anxiety Disorders, 
24(8), 847-855. http://doi.org/10.1016/j.janxdis.2010.06.007.

Ingul, J. M., Klockner, C. A., Silverman, W. K., & Nordahl, H. M. € (2012). Adolescent 
school absenteeism: Modelling social and individual risk factors. Child and Adolescent 
Mental Health, 17, 93-100. https://doi.org/10.1111/j.1475-3588.2011.00615.x.

Ingul, J. M., & Nordahl, H. M. (2013) Anxiety as a risk factor for school absenteeism: 
what differentiates anxious school attenders from non-attenders? Annals of General 
Psychiatry, 12(1), 25. http://doi.org/10.1186/1744-859X-12-25.

Junttila, N., Laakkonen, E., Niemi, P. M., & Ranta, K. (2010). Modeling the interrelations 
of adolescents’ loneliness, social anxiety and social phobia. Scientific Annals of the 
Psychological Society of Northern Greece, 8, 69-99.

http://doi.org/10.1177/0734282917712173
http://doi.org/10.1177/0734282917712173
https://doi.org/10.1007/s12144-020-00711-6
https://doi.org/10.1007/s10964-019-01072-5
http://doi.org/10.1080/16506070701421313
http://doi.org/10.1016/S0887-6185(03)00042-2
http://doi.org/10.1016/S0887-6185(03)00042-2
https://doi.org/10.1016/J.EJEPS.2015.10.005
https://doi.org/10.1016/J.EJEPS.2015.10.005
http://doi.org/10.1016/j.janxdis.2010.06.007
https://doi.org/10.1111/j.1475-3588.2011.00615.x
http://doi.org/10.1186/1744-859X-12-25


113European Journal of Education and Psychology 2022, Vol. 15, Nº 2 (Págs. 97-114)

GIMÉNEZ-MIRALLES.  The predictive ability of school refusal on high social anxiety in Chilean adolescents

Kearney, C. A., & Albano, A. M. (2004). The functional profiles of school refusal 
behavior: Diagnostic aspects.  Behavior modification,  28(1), 147-161. http://doi.
org/10.1177/0145445503259263.

Kearney, C.A., Gonzálvez, C., & Heyne, D. (2020). Editorial: School Attendance and 
Problematic School Absenteeism in Youth. Frontiers in Psychology. https://doi.
org/10.3389/fpsyg.2020.602242.

Kingery, J. N., Erdley, C. A., Marshall, K. C., Whitaker, K. G., & Reuter, T. R. (2010). Peer 
Experiences of Anxious and Socially Withdrawn Youth: An Integrative Review of the 
Developmental and Clinical Literature. Clinical Child and Family Psychology Review, 
13, 91-128 http://doi.org/10.1007/s10567-009-0063-2.

Klein, M., Sosu, E. M., & Dare, S. (2020). Mapping inequalities in school attendance: 
The relationship between dimensions of socioeconomic status and forms of school 
absence. Children and Youth Services Review, 118, 105432. https://doi.org/10.1016/J.
CHILDYOUTH.2020.105432.

La Greca, A. M. (1999). The Social Anxiety Scales for Children and Adolescents. The 
Behavior Therapist, 22(7), 133-136.

La Greca, A. M., & López, N. (1998) Social Anxiety Among Adolescents: Linkages with 
Peer Relations and Friendships. Journal of Abnormal Child Psychology, 26, 83-94. 
https://doi.org/10.1023/A:1022684520514.

Legerstee J.S. et al. (2019) The Age of Onset of Anxiety Disorders. In G. de Girolamo, 
P. McGorry, & N. Sartorius (eds), Age of Onset of Mental Disorders (pp. 125-147). 
Springer. https://doi.org/10.1007/978-3-319-72619-9_7.

Olivares, J., Ruiz, J., Hidalgo, M. D., García-López, L. J., Rosa, A. I., & Piqueras, J. A. 
(2005). Social Anxiety Scale for Adolescents (SAS-A): Psychometric properties in a 
Spanish-speaking population. International Journal of Clinical and Health Psychology, 
5(1), 85-97.

Pflug, V. & Schneider, S. (2016). School absenteeism: an online survey via social networks. 
Child Psychiatry and Human Development, 47(3), 417-29. https://doi.org/10.1007/
s10578-015-0576-5.

Prabhuswamy, M. (2018). To go or not to go: School refusal and its clinical correlates. Journal 
of Paediatrics and Child Health, 54, 1117-1120. https://doi.org/10.1111/jpc.14198.

Racine, N., McArthur, B. A., Cooke, J. E., Eirich, R., Zhu, J., & Madigan, S. (2021). 
Global prevalence of depressive and anxiety symptoms in children and adolescents 
during covid-19: A meta-analysis. JAMA Pediatrics, 175(11), 1142-1150. https://
doi.org/10.1001/JAMAPEDIATRICS.2021.2482.

http://doi.org/10.1177/0145445503259263
http://doi.org/10.1177/0145445503259263
https://doi.org/10.3389/fpsyg.2020.602242
https://doi.org/10.3389/fpsyg.2020.602242
http://doi.org/10.1007/s10567-009-0063-2
https://doi.org/10.1016/J.CHILDYOUTH.2020.105432
https://doi.org/10.1016/J.CHILDYOUTH.2020.105432
https://doi.org/10.1023/A:1022684520514
https://doi.org/10.1007/978-3-319-72619-9_7
https://doi.org/10.1007/s10578-015-0576-5
https://doi.org/10.1007/s10578-015-0576-5
https://doi.org/10.1111/jpc.14198
https://doi.org/10.1001/JAMAPEDIATRICS.2021.2482
https://doi.org/10.1001/JAMAPEDIATRICS.2021.2482


GIMÉNEZ-MIRALLES.  The predictive ability of school refusal on high social anxiety in Chilean adolescents

114 European Journal of Education and Psychology 2022, Vol. 15, Nº 2 (Págs. 97-114)

Rapee, R. M., & Heimberg, R. G. (1997). A cognitive-behavioral model of anxiety in social 
phobia.  Behaviour research and therapy,  35(8), 741-756. http://doi.org/10.1016/
S0005-7967(97)00022-3.

Rapee, R. M., & Spence, S. H. (2004) The etiology of social phobia: Empirical evidence 
and an initial model.  Clinical Psychology Review  24(7), 737-767. http://doi.
org/10.1016/j.cpr.2004.06.004.

Richards, H. J., & Hadwin, J. A. (2011) An Exploration of the Relationship Between Trait 
Anxiety and School Attendance in Young People. School Mental Health, 3, 236-244. 
https://doi.org/10.1007/s12310-011-9054-9.

Schneider, B. H., & Tessier, N. G. (2007). Close Friendship as Understood by Socially 
Withdrawn, Anxious Early Adolescents. Child Psychiatry and Human Development, 
38, 339-351. http://doi.org/10.1007/s10578-007-0071-8.

Sultana, S. & Shirin, A., & Islam, M. (2017). Social Anxiety and Academic Achievement of 
Children. Rajshahi University journal of life & earth and agricultural sciences, 44-45.

Sheldon, S. B., & Epstein, J. L. (2004). Getting students to school: Using family and 
community involvement to reduce chronic absenteeism.  School Community 
Journal, 14(2), 39-56.

Tillfors M., Ander G., Ekselius L., Furmark T., Lewenhaupt S., Karlsson A. & Carlbring 
P.  (2011) A Randomized Trial of Internet-Delivered Treatment for Social Anxiety 
Disorder in High School Students,  Cognitive Behaviour Therapy,  40(2),  147-157. 
http://doi.org/10.1080/16506073.2011.555486.

Van Ameringen, M., Mancini, C., & Farvolden, P. (2003). The impact of anxiety disorders 
on educational achievement. Journal of anxiety disorders, 17(5), 561-571. http://doi.
org/10.1016/S0887-6185(02)00228-1.

World Medical Association (1998). Declaration of Helsinki. In I. J. Sugarman, A. C. 
Mastroianni, & J. P. Kahn (Eds.), Ethics of research with human subjects (pp. 14-18). 
University Publishing Group.

Zhou, X., Xu, Q., Inglés, C. J., Hidalgo, M. D., & La Greca, A. M. (2008). Reliability 
and validity of the Chinese version of the social anxiety scale for adolescents. Child 
Psychiatry and Human Development, 39(2), 185-200. http://doi.org/10.1007/
s10578-007-0079-0.

Recepción: 28 mayo de 2022 
Aceptación: 08 julio de 2022

http://doi.org/10.1016/S0005-7967(97)00022-3
http://doi.org/10.1016/S0005-7967(97)00022-3
http://doi.org/10.1016/j.cpr.2004.06.004
http://doi.org/10.1016/j.cpr.2004.06.004
https://doi.org/10.1007/s12310-011-9054-9
http://doi.org/10.1007/s10578-007-0071-8
http://doi.org/10.1080/16506073.2011.555486
http://doi.org/10.1016/S0887-6185(02)00228-1
http://doi.org/10.1016/S0887-6185(02)00228-1
http://doi.org/10.1007/s10578-007-0079-0
http://doi.org/10.1007/s10578-007-0079-0

	_Hlk102561604
	_Hlk104908578
	The predictive ability of school refusal on high social anxiety in Chilean adolescents
	Method
	Instruments
	Procedure
	Statistical analysis

	Results
	Predictive capability

	Discussion
	References


